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Abstract: The present research investigated how perceived social support and fear of negative evaluation serve as parallel
mediators in the association between self-focused attention and social interaction abilities. Data were collected from 524
Chinese university students (mean age = 19.40 years, SD = 1.30), who completed the following instruments: the Self-
Focused Attention Questionnaire, the Perceived Social Support Scale, the Brief Fear of Negative Evaluation Scale, and
the Interpersonal Competence Questionnaire. According to regression analyses, self-focused attention not only exhibited
a direct link with social interaction abilities but also showed a positive indirect pathway via perceived social support and
a negative indirect pathway via fear of negative evaluation. The contrasting indirect routes are consistent with a dual-
pathway framework for self-focused attention. Practically, these findings indicate that intervention efforts ought to cultivate
constructive forms of self-focused attention, enhance perceived social support, and diminish apprehension regarding
negative appraisal. In doing so, they may facilitate the development of better social interaction abilities among students.
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Introduction

Self-focused attention and social interaction abilities
During interpersonal interactions, the way people
distribute their attention to information concerning
themselves relates to their social competence and
adjustment. The term self-focused attention describes
the cognitive mechanism through which individuals
direct resources toward their inner states, overt actions,
and the anticipated appraisals of others (Ingram, 1990).
Based on self-awareness theory (Duval & Wicklund,
1972), such self-oriented attention entails a comparison
between one’s actual condition and personal standards—a
process that could connect to either self-regulation or
affective distress. Notably, self-focused attention is not a
singular phenomenon; it can be separated into constructive
and detrimental types (Ingram, 1990). The current
research emphasizes trait-like dispositions of self-focused
attention, acknowledging that beneficial and harmful
dimensions may simultaneously exist and exhibit opposite
links to social outcomes. Social interaction abilities refer
to the overarching capability to realize interpersonal
aims, sustain favorable relationships, and successfully
adjust to social environments (Rubin & Rose-Krasnor,
1992; Tonder et al., 2023; Ismailova et al., 2025).

According to extant studies, the link of self-focused
attention with social interaction abilities demonstrates
complexity and subtlety. On one hand, excessive self-focus
centered on evaluation shows a strong association with
social anxiety, inhibited behavior, and negative emotional
reactions. According to the control theory framework
proposed by Carver and Scheier (1981), when people
question whether they can meet what they perceive as
societal expectations, self-focus contributes to an anxiety-
related feedback loop. This loop then links to diminished

natural performance in social settings. Ample research
confirms that this type of evaluative self-focus relates to
interpersonal difficulties (Spurr & Stopa, 2002), and newer
investigations have reinforced this conclusion (Silvia &
Phillips, 2013; Vriends et al., 2017; Noda et al., 2022).
For example, an ecological momentary assessment study
revealed that self-focused attention correlated positively
with rumination following social events, which in turn was
tied to a recurring pattern of social anxiety (Adamis et al.,
2025).

Conversely, a moderate level of self-attention, which is
central to strategic self-monitoring (Snyder, 1974), might
relate to improved interpersonal effectiveness because
it enables behavioral adjustments based on contextual
signals. Research evidence indicates that increased self-
awareness correlates positively with prosocial actions
(Diener & Wallbom, 1976; Lewis et al., 2021; Pfattheicher
& Keller, 2015; Scheier & Carver, 1977). Furthermore,
results from meta-analyses show that attentional focus
predicts cooperative behavioral tendencies, and perceived
social risks moderate this link (Jin et al., 2025). These
divergent results suggest the link between self-focused
attention and social interaction competence does not oper-
ate in a straightforward manner; instead, it functions
indirectly through separate psychological mechanisms.

Perceived social support mediation
Perceived social support denotes an individual’s subjec-
tive belief that one can access understanding, care, and
assistance from people within their social circle whenever
required. This construct highlights the anticipated avail-
ability of support instead of the support actually received
(Zimet et al., 1988). In line with the Main Effect Model
(Cohen & Wills, 1985), such a favorable perception acts
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as an essential psychological asset that broadly fosters
adaptation and positive emotional states. Previous research
has consistently demonstrated significant links among
perceived social support, self-concept, and interpersonal
relationship quality (Chen et al., 2024; Zhang et al., 2023).

In cases where self-focused attention entails a con-
scious and nonjudgmental awareness of one’s personal
needs and internal conditions, it could link to greater
initiative in social interactions and suitable self-disclosure
(Jourard, 1971). Such patterns may, in turn, correspond
to a heightened sense that social resources are accessi-
ble. Recent investigations have not only confirmed the
essential mediating function of perceived social support in
promoting adjustment but have also mapped out increas-
ingly intricate linkages across various psychological assets
(Dominguez & Brown, 2025). People who report high
levels of perceived support usually feel safer and more
confident during interpersonal encounters (Lakey & Ore-
hek, 2011). Such a store of psychological assets promotes
increased participation in social activities and allows for
smoother as well as more proficient use of interpersonal
abilities. Thus, perceived social support might serve as a
resource acquisition route whereby self-focused attention
positively affects one’s capacity for social interaction.

Fear of negative evaluation mediation
The term fear of negative evaluation denotes an ongoing
worry that one may be assessed harshly, critiqued, or
dismissed by other people (Leary, 1983; Weeks et al.,
2008; Weeks & Howell, 2012). According to the cognitive
framework of social anxiety (Clark & Wells, 1995), this
fear constitutes a core cognitive component. Research
evidence has repeatedly demonstrated a robust link con-
necting fear of negative evaluation with social anxiety
(Cheng et al., 2015; Villarosa-Hurlocker et al., 2018).

Within social contexts, heightened attention directed
toward oneself relates to people forming an inaccurate
and anxiety-laden self-image, along with becoming exces-
sively preoccupied with their own perceived deficiencies.
Such evaluative self-focus relates to exaggerated catas-
trophic predictions that others will judge one unfavorably.
In an effort to cope with this apprehension, people fre-
quently adopt safety strategies like avoiding direct eye
contact or mentally rehearsing what they will say too
many times (Rapee & Heimberg, 1997). These tactics
impose heavy cognitive loads, disrupt the natural rhythm
of interactions, and might elicit precisely the adverse
reactions that individuals worry about. This pattern reflects
a self-reinforcing cycle that is linked to diminished social
effectiveness and skill. Providing evidence for this route, a
recent investigation showed that witnessing social rejection
heightens a person’s own fear of negative evaluation, which
subsequently predicts a rise in socially avoidant actions
(Zhu et al., 2025). Thus, fear of negative evaluation plays
a pivotal role as a cognitive threat mechanism, convert-
ing both external social threats and internally directed
attention into deficits in social functioning.

Goals of the study
To summarize, self-focused attention constitutes a multi-
dimensional cognitive phenomenon whose influence on

social interaction abilities is intricate. Existing research
highlights its twofold nature, indicating that its impact
operates indirectly via separate pathways that can produce
contrasting outcomes.

By combining the Main Effect Model of social support
(Cohen & Wills, 1985) with the Cognitive Model of
social anxiety (Clark & Wells, 1995), the current investi-
gation puts forward a parallel dual-mediation framework
intended to account for the statistical relationships linking
self-focused attention to social interaction abilities. First,
unlike earlier work that often treated perceived social
support and fear of negative evaluation as separate pre-
dictors, the present research incorporates both mediating
routes into one cohesive model, thereby illustrating how
self-focused attention can give rise to opposing indirect
effects simultaneously. Second, this synthesis resolves
inconsistent evidence in the existing literature—whereby
some studies report advantages of self-focus while others
point to disadvantages—by demonstrating that both pos-
itive and negative consequences can emerge in tandem
via distinct mechanisms. Consequently, the dual-pathway
model affords a more thorough and refined interpretation
of the so-called “double-edged sword” effect than what
was accessible in prior work. More precisely, we propose
that self-focused attention exerts concurrent effects on
social interaction capabilities via two mediating processes:
(1) a resource acquisition route operating through per-
ceived social support, where self-awareness strengthens
the recognition of available resources and consequently
boosts social assurance and skill; (2) a cognitive danger
route operating through fear of negative evaluation, where
an evaluative orientation toward the self heightens con-
cerns about being judged, thereby fostering withdrawal
and inflexible behaviors that undermine social effective-
ness. Accordingly, the current study seeks to examine the
subsequent hypotheses:

Hypothesis 1 (H1): Self-focused attention is positively
associated with social interaction abilities.

Hypothesis 2 (H2): Perceived social support medi-
ates the relationship between self-focused attention and
social interaction abilities, demonstrating a positive indi-
rect association.

Hypothesis 3 (H3): Fear of negative evaluation medi-
ates the relationship between self-focused attention and
social interaction abilities, demonstrating a negative indi-
rect association.

Materials and Methods

Participants
The participants comprised a convenience sample of full-
time undergraduate students from a single institution in
China, all of whom were fluent in reading and understand-
ing Chinese. This study involving humans was approved
by the ethics committee of Zhejiang Agricultural Business
College (IRB-ZABC-25JDSZ3156) and was conducted
in accordance with the local legislation and institutional
requirements. Informed consent was obtained from all
individual participants included in the study. Data col-
lection took place from December 2025, during which
550 individuals willingly enrolled in the research through
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an online questionnaire system (SoJump, a Chinese plat-
form for web-based surveys). The survey hyperlink was
shared with potential respondents via various social media
channels. Twenty-six cases were removed from the dataset
because of incomplete responses or absent demographic
details. Consequently, the analytic sample comprised 524
valid cases, which surpassed the required minimum size
derived from a priori power analysis.

Regarding participant demographics, the sample con-
sisted of 215 men (41.0%) and 309 women (59.0%). With
respect to year of study, 279 individuals (53.2%) were in
their first year, 158 (30.2%) were second-year students,
66 (12.6%) were in their third year, and 21 (4.0%) were
fourth-year students. The average age of participants was
19.40 years (SD = 1.30; ages ranged from 18 to 22). No
rewards or payments were given to individuals for their
involvement in this research.

Measures
Self-focused attention questionnaire
For measuring self-focused attention, the Self-Focused
Attention Questionnaire (Li & Lu, 2018) served as the
instrument. The scale contains 21 items. Responses were
collected on a 5-point Likert scale, with 1 representing
“not at all characteristic” and 5 representing “extremely
characteristic.” Higher summed scores indicate a stronger
inclination toward self-focused attention. In the present
study, the Cronbach’s alpha coefficient was 0.98.

Perceived social support scale
To evaluate perceived social support, we used the Per-
ceived Social Support Scale (Zimet et al., 1988), which
underwent revision by Jiang (2001), as cited in Yang et al.
(2022). The measure comprises 12 items (for instance, a
phrase regarding how certain individuals in one’s life are
attentive to the respondent’s feelings). Participants rated
each statement on a 7-point Likert scale (where 1 indicated
“strongly disagree” and 7 indicated “strongly agree”),
based on their actual life situations. A larger total score
denotes a greater level of perceived social support. For the
current sample, the obtained Cronbach’s alpha was 0.97.

Brief fear of negative evaluation scale
Fear of negative evaluation was measured using the Chi-
nese adaptation of the Brief Fear of Negative Evaluation
Scale, originally modified by Chen (2002). The scale
includes 12 items (for example, worrying about what
others might think regardless of whether their views are
known to be inconsequential). Responses are recorded on
a 5-point Likert scale, where 1 corresponds to “not at all
characteristic” and 5 corresponds to “extremely charac-
teristic.” Higher overall scores indicate a heightened fear
of negative evaluation. For the current sample, this mea-
sure produced a Cronbach’s alpha of 0.69. Even though
this reliability value is marginally below the conventional
threshold of 0.70 (Nunnally, 1978), it is still deemed
acceptable for research purposes, particularly when the
scale contains a limited set of items. Furthermore, this
finding aligns with the internal consistency estimates
reported by earlier investigations that utilized the identical
scale (Duke et al., 2006).

Interpersonal competence questionnaire
To assess social interaction abilities, we employed the
Interpersonal Competence Questionnaire—a tool initially
created by Buhrmester et al. (1988) and later adapted and
validated for Chinese samples by Wang et al. (2006). This
instrument comprises 35 items (for instance, expressing
one’s own thoughts and suggestions in a manner that others
deem acceptable). Each item is scored using a 5-point
Likert scale, with 1 meaning “not at all characteristic” and
5 meaning “extremely characteristic.” Greater total scores
reflect more effective social interaction abilities. For the
present sample, the Cronbach’s alpha coefficient was 0.99.

Data analysis
All statistical procedures were performed with SPSS ver-
sion 26.0 (IBMCorp., Armonk, NY, USA). Preliminary
analyses consisted of bivariate correlations designed to
evaluate the relationships among the key variables. For
testing the hypothesized parallel mediation framework,
Model 4 from the PROCESS macro for SPSS (Version
4.1; Hayes, 2022) was utilized. Bootstrapping methods
involving 5000 resamples were employed to assess the
significance of indirect pathways, which yielded 95% bias-
corrected confidence intervals (Bollen & Stine, 1990).
Statistical significance was defined as a p-value less than
0.05.

Results

Common method bias test
Harman’s single-factor test served as the primary method
for evaluating common method bias (Podsakoff et al.,
2003; Zhou & Long, 2004). We conducted an exploratory
factor analysis encompassing all items drawn from the
four scales. The analysis yielded eight factors whose
eigenvalues surpassed 1.0, while the first factor explained
37.26% of the overall variance—a figure well under the
40% cutoff. Accordingly, common method bias does not
pose a problem in this research.

Descriptive statistics
According to the correlational findings presented in
Table 1, self-focused attention displayed a significant posi-
tive link with perceived social support (r = 0.68, p < 0.01),
fear of negative evaluation (r = 0.77, p < 0.01), and social
interaction abilities (r = 0.70, p < 0.01). In addition, per-
ceived social support was positively correlated with both
fear of negative evaluation (r = 0.47, p < 0.01) and social
interaction abilities (r = 0.82, p < 0.01). Furthermore,
a noteworthy positive association was observed between
fear of negative evaluation and social interaction abilities
(r = 0.42, p < 0.01).

Owing to the strong intercorrelations among variables
seen in Table 1, a confirmatory factor analysis (CFA)
was performed using AMOS 26.0 to evaluate whether
the four latent constructs—namely, self-focused attention,
perceived social support, fear of negative evaluation, and
social interaction abilities—were empirically distinct. The
proposed four-factor solution was contrasted with various
alternative structures (including three-factor, two-factor,
and single-factor models). Results indicated that the four-
factor model yielded acceptable goodness-of-fit indices:
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Table 1. Means, standard deviations, and correlations among the variables

Variables M SD 1 2 3 4

1 Self-focused attention 2.99 1.02 1
2 Perceived social support 4.32 1.51 0.68** 1
3 Fear of negative evaluation 3.07 0.57 0.77** 0.47** 1
4 Social interaction abilities 2.93 1.03 0.70** 0.82** 0.42** 1

Note. N = 524. **p < 0.01.

χ2/df = 2.89, CFI = 0.92, TLI = 0.91, RMSEA = 0.07,
SRMR = 0.06. This model fitted the data substantially bet-
ter than any of the alternative models (all �χ2 p < 0.001),
thereby affirming the discriminant validity of the four
measures.

Parallel mediating roles of perceived social support and
fear of negative evaluation
To examine how perceived social support and fear of
negative evaluation function as parallel mediators in the
relationship connecting self-focused attention with social
interaction abilities, the present research applied Model 4
from Hayes’s (2022) PROCESS macro for SPSS. Potential
multicollinearity among predictors in the regression mod-
els was evaluated. For every predictor across all models,
Variance Inflation Factor (VIF) values ranged from 1.00
to 3.54, whereas tolerance values ranged between 0.28
and 0.99. These figures fall comfortably within generally
accepted thresholds (VIF < 5, tolerance > 0.20; Hair et al.,
2010). Thus, multicollinearity does not represent a serious
concern in this study.

Regression outcomes showed that self-focused atten-
tion significantly and positively predicted both perceived
social support (β = 0.67, p < 0.001) and fear of negative
evaluation (β = 0.77, p < 0.001). Furthermore, self-
focused attention exerted a direct positive effect on social
interaction abilities (β = 0.43, p < 0.001). Perceived
social support emerged as a positive predictor of social
interaction abilities (β = 0.62, p < 0.001), whereas fear of
negative evaluation was a negative predictor (β = −0.20,
p < 0.001) (see Figure 1). As presented in Tables 2 and 3,
the bootstrapped 95% confidence intervals for the two
indirect pathways excluded zero, indicating significant par-
allel mediation. The specific indirect effect transmitted via
perceived social support equaled 0.42, while that via fear
of negative evaluation equaled −0.16. These two routes
operated in opposing directions, revealing an opposing-
effects pattern that underlies the influence of self-focused
attention on social interaction abilities. The relative indi-
rect effects for the perceived social support pathway and
the fear of negative evaluation pathway were 97.76% and
36.06%, respectively (Wen & Ye, 2014).

Discussion
This research draws upon the main effect model of social
support (Cohen & Wills, 1985) alongside the cognitive
model of social anxiety (Clark & Wells, 1995) to explore
how self-focused attention relates to social interaction
abilities among university students. Statistical pathways
are delineated whereby self-focused attention affects such
competencies through perceived social support and fear

of negative evaluation. These findings carry noteworthy
theoretical and applied implications for improving social
interaction abilities.

The direct effect of self-focused attention and the positive
mediating role of perceived social support
Findings from the analysis reveal a direct positive relation-
ship between self-focused attention and social interaction
abilities. Moreover, a notable positive indirect path-
way operates through perceived social support. These
outcomes lend support to Hypotheses H1 and H2, imply-
ing that an intermediate level of self-focused attention
might correspond to an elevated sense of available social
resources. Such enhanced perception could, in turn, relate
to improved social assurance and capability. From a the-
oretical standpoint, this pathway corresponds to the view
within self-regulation theory (Carver & Scheier, 1981)
that self-directed attention promotes behavioral regulation.
It also agrees with the assertion from self-monitoring
theory (Snyder, 1974) that attending to oneself assists in
adapting to different situations. When individuals focus
their cognitive resources on inner experiences and per-
sonal needs, they may engage in self-disclosure and social
interactions more often (Jourard, 1971). This tendency can
strengthen their belief that social resources are available
to them (Zimet et al., 1988). Higher levels of perceived
support then provide people with emotional safety and
relational confidence (Lakey & Orehek, 2011; Man &
Jing, 2025), thereby enabling effective use of interper-
sonal skills and the creation of social bonds (Chen et al.,
2024; Zhang et al., 2023). More specifically, empirical
work shows that being attentive to one’s internal experi-
ences improves emotional clarity, which in turn supports
social adjustment (Gohm & Clore, 2002). Concurrently,
the perception of supportive resources serves to reduce
stress effectively and to promote actions that benefit others
(Taylor, 2011). Newer evidence suggests that reflective
self-focus fosters closeness and supportive exchanges in
interpersonal relationships (Dominguez & Brown, 2025),
thereby reinforcing the bridging function of the “resource
gain pathway” linking self-attention to social competence.
Moreover, directing self-focused attention toward personal
strengths appears to improve social adjustment through
the enhancement of psychological capital (Luthans et al.,
2015). The net positive association observed in this study
may reflect the predominant influence of adaptive self-
focus within our sample, or the counterbalancing of
opposing effects through parallel mediation pathways.
Future research should differentiate between adaptive and
maladaptive self-focused attention to better understand
their distinct contributions to social abilities.
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Figure 1. Diagram of the parallel mediation model. Note. ***p < 0.001.

Table 2. Concise summary derived from multiple regression analyses pertaining to the parallel mediation model

Variables
Model 1 Model 2 Model 3

B 95% CI SEB β t B 95% CI SEB β t B 95% CI SEB β t

Constant 1.34 [1.05, 1.64] 0.15 8.92*** 1.79 [1.69, 1.88] 0.05 36.61*** 0.91 [0.63, 1.20] 0.14 6.34***
Self-focused attention 1.00 [0.90, 1.09] 0.05 0.67 20.88*** 0.43 [0.40, 0.46] 0.02 0.77 27.65*** 0.43 [0.35, 0.52] 0.04 0.43 9.89***
Perceived social support 0.43 [0.38, 0.47] 0.02 0.62 19.92***
Fear of negative
evaluation

−0.37 [−0.50, −0.24] 0.07 −0.20 −5.55***

Model summary R2 = 0.46, F(1,522) = 435.78, p < 0.001. R2 = 0.59, F(1,522) = 764.62, p < 0.001. R2 = 0.73, F(3,520) = 458.71, p < 0.001.

Note. N = 524. Model 1: predictor variable: Self-Focused Attention; outcome variable: Perceived social support.
Model 2: predictor variable: Self-Focused Attention; outcome variable: Fear of Negative Evaluation. Model 3: predictor
variables: Self-Focused Attention, Perceived social support, and Fear of Negative Evaluation; outcome variable: Social
interaction abilities. The relative indirect effect is calculated as the absolute value of “indirect path effect/direct effect”.
***p < 0.001.

Table 3. Bootstrapping indirect effects and 95% CI for parallel mediation model

Model pathway Effect Boot SE
95% CI

Lower Upper

Path 1 Self-Focused Attention→Perceived social support→Social interaction
abilities

0.4243 0.0313 0.3637 0.4856

Path 2 Self-Focused Attention→Fear of Negative Evaluation→Social
interaction abilities

−0.1565 0.0426 −0.2423 −0.0747

Total indirect effect 0.2678 0.0545 0.1604 0.3698

Note. N = 524. CI, Confidence interval; 5000 bootstrap samples with 95% CI.

The negative mediating role of fear of negative
evaluation
In line with Hypothesis H3, self-focused attention
exhibited a notable negative indirect pathway to social
interaction abilities via fear of negative evaluation. This
outcome implies that when self-attention is coupled
with worry and concern about being judged by others,
individuals may enter what is termed “evaluative self-
focus” (Rimes & Watkins, 2005). Such a state relates
to social withdrawal, safety-seeking actions, and inflex-
ibility during interactions (Rapee & Heimberg, 1997),
which in turn may lead to reduced interpersonal effec-
tiveness. This route aligns with the cognitive model of
social anxiety (Clark & Wells, 1995), which proposes
that heightened self-focus amplifies the expectation of
unfavorable appraisal, thereby establishing a “cognitive
threat pathway.” Considerable research has confirmed that
fear of negative evaluation stands as a central aspect of
social anxiety, directly resulting in avoidance tendencies
and compromised social functioning (Heimberg et al.,
2014; Weeks et al., 2008). Additionally, studies indicate

that witnessing social rejection can intensify an individ-
ual’s fear of negative evaluation, which then predicts later
social avoidance (Zhu et al., 2025). This finding further
highlights the dynamic, self-reinforcing character of this
pathway within social settings. Consequently, whether
self-focused attention leads to adverse outcomes hinges
on its capacity to provoke evaluation-related fears and
the subsequent cognitive-behavioral reactions (Spurr &
Stopa, 2002). Neuroscience research provides supporting
evidence, indicating that heightened neural sensitivity to
social evaluative threat increases avoidance tendencies in
social situations (Evans et al., 2023).

The dual pathways of self-focused attention
The observation that self-focused attention relates both
to elevated perceived social support and to increased
fear of negative evaluation underscores the multi-
faceted character of this construct. Adaptive self-focused
attention—marked by a mindful, non-judgmental aware-
ness of one’s inner experiences—promotes accurate
self-understanding, emotional clarity, and appropriate
self-disclosure. These outcomes, in turn, are linked
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to stronger perceived social support (Gohm & Clore,
2002; Jourard, 1971). In contrast, maladaptive self-focused
attention—characterized by evaluative, ruminative, and
threat-oriented self-monitoring—is tied to intensified wor-
ries about being judged by others, which subsequently
correlate with safety behaviors and social withdrawal
(Rapee & Heimberg, 1997). These two forms of self-
focus are not mutually exclusive. Which variant becomes
operative depends partly on an individual’s dispositional
tendency and partly on the social setting. A person may
display both inclinations to differing extents according
to contextual demands, personality characteristics, or sit-
uational pressures. Hence, self-focused attention is not
intrinsically beneficial or detrimental; rather, its links to
social abilities hinge upon which type of self-focus is
engaged. The parallel mediation model employed in this
research captures this duality by revealing that self-focused
attention, assessed as a trait-like disposition, concurrently
exhibits a positive indirect pathway via perceived social
support and a negative indirect pathway via fear of negative
evaluation. The overall association with social abilities
reflects the relative magnitudes of these opposing routes.

In response to these two opposing pathways, the
current study proposes a “dual-path parallel mediation
model,” which merges the resource-based view of social
support with the threat-oriented perspective of social anxi-
ety. This integration illuminates how self-focused attention
exerts counteracting influences on social competence. The
resulting framework deepens our grasp of the “double-
edged sword” nature of self-attention (Ingram, 1990) and
offers a theoretical basis for exploring links among self-
regulation, social cognition, and interpersonal behavior.
Moreover, the results carry practical relevance for inter-
ventions aimed at Chinese university students, especially
newcomers adjusting to unfamiliar campus settings. One
strategy emphasizes enhancing the resource-gain pathway.
Practitioners may deliver programs designed to boost per-
ceived social support—for instance, gratitude journaling
(Wood et al., 2008), social network mapping (Antonucci
et al., 2010), or peer-support groups (Pfeiffer et al., 2011).
Freshman orientation weeks present an ideal occasion for
such activities. Drawing on the main effect model of
social support (Cohen & Wills, 1985), these programs
are anticipated to elevate individuals’ sense of avail-
able resources. A second set of strategies addresses the
cognitive threat pathway. Cognitive-behavioral techniques
that target fear of negative evaluation can be imple-
mented, including video feedback to rectify inaccurate
self-images (Rapee & Hayman, 1996; Wild et al., 2023),
behavioral experiments to challenge pessimistic predic-
tions (Clark & Wells, 1995; Leigh et al. 2022; Leigh &
Clark, 2023; Clark et al., 2022), and attention training
to curtail self-monitoring (Wells, 1990; Tomita et al.,
2024). For first-year students, embedding these techniques
into introductory seminar courses may help destigma-
tize conversations about social anxiety. A complementary
strategy utilizes mindfulness oriented interventions, which
cultivate adaptive forms of self-focused attention such
as nonjudgmental self-observation while simultaneously
reducing evaluative self-focus. These interventions have

been shown to be effective in enhancing emotion regu-
lation and social attunement (Tan et al., 2014; Jazaieri
et al., 2015; Noda et al., 2022; Alvarado-García et al.,
2025). Brief mindfulness exercises can be woven into
peer-mentoring programs or dormitory-based wellness
activities tailored for freshmen. By concurrently tackling
both the positive and negative pathways and customizing
approaches to the transitional phase, such interventions
may avert the emergence of maladaptive self-focus and
social anxiety during the pivotal first year of university.

Limitations and future directions
Despite clarifying the dual mechanisms linking self-
focused attention to social competence, the present
investigation has several shortcomings. The cross-
sectional nature of the data prevents any causal
conclusions. While the observed associations align with
our proposed mediation framework, alternative explana-
tory models remain possible. For instance, people who
possess stronger interpersonal skills might receive more
support and consequently cultivate an adaptive form
of self-focus. To establish temporal ordering, subse-
quent studies should adopt longitudinal or experimental
approaches. A further concern pertains to the sample. All
participants came from a convenience sample of Chinese
university students, with first-year students representing
more than half of the group. Freshmen undergo a crucial
transitional phase, during which their social abilities and
perceived support depend heavily on contextual factors.
These features restrict the applicability of our results
to senior undergraduates, non-academic populations, dif-
ferent cultural settings, and clinical groups. Therefore,
cross-cultural validation and samples with greater diversity
are required. These should encompass individuals from
different academic years, various universities, and adults
living in the community. Regarding measurement, the
three instruments yielded exceptionally high Cronbach’s
alpha coefficients, suggesting potential item redundancy.
Although this may partly stem from the length of the
scales, later research ought to explore abbreviated versions
or item-reduction strategies such as confirmatory factor
analysis. The comparatively lower alpha coefficient for the
fear of negative evaluation measure suggests that findings
concerning this variable should be treated with prudence;
future work could benefit from employing alternative or
refined editions of this scale. Finally, additional moderator
variables should be incorporated into the model to enhance
its precision and to explore its boundary conditions as well
as potential applications in intervention contexts.
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