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Abstract: This study investigated the role of self-efficacy and motivation in the relationship between perfectionism and
writing performance. Participants were 500 Chinese EFL (English as a Foreign Language) undergraduates (females = 34%,
Mage = 21.56 years, SD = 2.27). The students completed the Self-Reported Writing Proficiency Scale, the Frost Multi-
dimensional Perfectionism Scale for Chinese, the Second Language Writer Self-Efficacy Scale, and the English Writing
Motivation Questionnaire. Results from Structural Equation Modeling (SEM, Amos 29.0) revealed that perfectionism
predicted writing performance positively for students with positive (adaptive) perfectionism, but negatively for those
with negative (maladaptive) perfectionism. Self-efficacy and motivation mediated these relationships, strengthening the
link between perfectionism and writing performance. Specifically, positive perfectionism significantly enhanced writing
ability by increasing self-efficacy and motivation, whereas negative perfectionism significantly reduced self-efficacy
and motivation, thereby inhibiting writing performance. These findings are consistent with the Dual-Process Model of
Perfectionism, which posits that perfectionism can function through both positive and negative pathways. The model
highlights that students with positive perfectionism exhibit higher levels of self-efficacy and motivation, whereas those
with negative perfectionism demonstrate the opposite pattern.
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Introduction

Perfectionism, is the pursuit of excessively high stan-
dards, and can be either adaptive or maladaptive (Fang
& Liu, 2022; Goulet-Pelletier et al., 2022; Samfira &
Palos, 2021; Song et al., 2023). Among students, per-
fectionism can influence their orientations toward writing
performance. Writing is inherently complex, shaped by
a constellation of factors including cognitive strategies,
affective states, cultural contexts, and psychological dispo-
sitions. (Tao & Yu, 2024). In today’s interconnected and
globalized world, proficient English writing has become
a critical skill for achieving academic excellence and
advancing professional careers (Hossain, 2024). When
students write in a second/foreign language, the pressure
associated with perfectionism may be heightened. Much
depends on student’s self-efficacy and motivation. How-
ever, to our knowledge, no study has specifically examined
the relationship between perfectionism and writing per-
formance among second/foreign language learners while
also considering the roles of self-efficacy and motivation.
The present study aims to address this gap by investigating
these factors among Chinese EFL undergraduates.

Perfectionism and writing performance

Second/foreign language writing requires a wide range of
cognitive, linguistic, and metacognitive abilities, including
grammatical knowledge, vocabulary control, genre aware-
ness, and the capacity to plan, monitor, and revise texts
(Al-Othman & Abdul-Aziz, 2024; Xu & Zhu, 2025). Suc-
cessful writers must integrate these skills while managing
the additional cognitive load of composing in a non-native
language. Research has demonstrated that proficiency in
these areas directly influences writing performance (Teng
& Zhang, 2024), especially under the pressure of academic

o

or high-stakes tasks. Furthermore, affective factors inter-
act with cognitive demands, further influencing writing
outcomes.

In the domain of second/foreign language writing,
perfectionism has been shown to exert a dual impact
(Lin, 2020). On the one hand, positive perfectionism
can motivate learners to pursue linguistic precision and
structural coherence, thereby improving the overall quality
of their writing (Naz et al., 2021). On the other hand,
negative perfectionism is often associated with anxiety,
procrastination, and avoidance behaviors. Such tenden-
cies heighten the fear of making mistakes, contribute to
writing paralysis, and often result in weaker academic
performance (Lee et al., 2024; Liu et al., 2022; Lin &
Muenks, 2022; Noor, 2023). Although perfectionism may
promote self-discipline, it can simultaneously undermine
writing performance by fostering excessive self-criticism
and diminishing confidence, especially when students
encounter failure or critical feedback (Mo et al., 2022).

Self-efficacy mediation

Self-efficacy refers to an individual’s belief in their
capacity to perform tasks and achieve desired outcomes
(Koutroubas & Galanakis, 2022). In the context of writ-
ing, self-efficacy influences not only the quantity and
quality of students’ output but also their resilience when
encountering challenges (Shkémbi & Treska, 2023). High
levels of writing self-efficacy promote persistence, strate-
gic planning, and active engagement, enabling learners to
overcome linguistic and structural difficulties. Conversely,
low self-efficacy is often associated with avoidance behav-
iors, reduced effort, and negative writing experiences,
all of which hinder writing development (Huang et al.,
2024; Radjuni et al., 2024). Therefore, writing self-efficacy

Copyright © 2025 The Authors. Published by Tech Science Press.
This work is licensed under a Creative Commons Attribution 4.0 International License, which permits unrestricted
use, distribution, and reproduction in any medium, provided the original work is properly cited.

Journal of Psychology in Africa is published by Tech Science Press on behalf of Africa Scholarship Development Enterprise (ASDE)


https://www.techscience.com/jpa
https://www.techscience.com/
http://doi.org/10.32604/jpa.2025.066530
https://www.techscience.com/doi/10.32604/jpa.2025.066530
mailto:yet6051@gmail.com

672 Tao, Jalaluddin and Kasim

functions as a protective factor, fostering resilience and
supporting long-term improvement in writing competence
(Irie, 2021; Teng & Wang, 2023).

Motivation mediation

Closely related to self-efficacy is the concept of
motivation—a key psychological driver of writing engage-
ment and achievement. Motivation can be defined as the
internal drive or external incentive to act, determining the
effort, persistence, and focus individuals devote to achiev-
ing a goal (Medalia & Saperstein, 2011). In the writing
context, task-specific motivation encourages learners to
invest time and energy in improving their writing skills.
For Chinese learners in particular, motivation is shaped
by a complex interplay of intrinsic and extrinsic factors.
Intrinsic motivation stems from genuine interest and per-
sonal satisfaction, whereas extrinsic motivation is driven
by rewards such as academic grades, career opportunities,
or social recognition (Hu, 2022). Both forms of motivation
enhance writing effort, though their sustainability and
quality may vary depending on the source.

The influence of self-efficacy and motivation on the
relationship between perfectionism and writing perfor-
mance must be understood within a cultural framework.
We therefore briefly consider the Chinese educational
context as background.

The Chinese context
For Chinese learners, English writing has become more
than a tool for communication; it now represents a gateway
to educational resources, international engagement, and
professional advancement (Guo et al., 2022; Hu et al.,
2021; Jo, 2021; Zhang & Zhang, 2022). Within Chinese
higher education, strong English writing proficiency is
regarded not only as a reflection of linguistic competence
but also as evidence of higher-order cognitive abilities
such as logical reasoning, critical thinking, and adherence
to academic conventions. Consequently, English writing
performance plays a pivotal role in students’ academic
achievement and recognition on international platforms.
Rooted in Confucian traditions, Chinese students are
often characterized as diligent, achievement-oriented, and
sensitive to failure (Liang & Matthews, 2023; Muyunda &
Yue, 2022). This cultural emphasis on academic excellence
and face-saving may foster adaptive forms of perfection-
ism but can also amplify maladaptive tendencies when
external expectations from family, peers, and society are
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internalized (Jun et al., 2022; Song & Ren, 2022). Fur-
thermore, the legacy of exam-driven, teacher-centered
education often emphasizes rote memorization over cre-
ativity and self-expression. Such practices may suppress
intrinsic motivation and weaken self-efficacy (Wu, 2021),
leading students to perceive writing success as externally
defined and difficult to attain. This, in turn, increases their
susceptibility to performance anxiety and self-doubt.

In summary, the relationships among perfectionism,
self-efficacy, and motivation form a critical foundation for
understanding the psychological dynamics that influence
writing performance. Although prior research has exam-
ined the individual effects of these variables on academic
performance and language learning (Liu et al., 2024; Wan
et al., 2023), significant gaps remain, particularly in rela-
tion to English as a Foreign Language (EFL) writing
among Chinese learners.

Goal of the study

The present study aims to investigate the relationship
between perfectionism and writing performance, with a
particular focus on whether self-efficacy and motiva-
tion mediate this relationship. Accordingly, the following
hypotheses are proposed (see Figure | for hypothesized
model).

H1: Positive perfectionism is significantly positively
associated with English writing performance, whereas
negative perfectionism is significantly negatively associ-
ated with English writing performance.

H2: Both self-efficacy and motivation singularly medi-
ate the relationship between perfectionism (positive and
negative) and writing performance.

H3: The joint mediating effects of self-efficacy
and motivation significantly influence the relationship
between perfectionism (positive and negative) and writing
performance.

Methods

Participants and setting

The participants of this study consisted of 500 university
students recruited from three provinces in China: Anhui,
Jiangxi, and Yunnan (females = 34%, Mage = 21.56
years, SD = 2.27). They represented a range of disciplines,
including engineering, business, education, the arts, and
the sciences, and all were EFL learners. The age distri-
bution indicated that the majority of participants (62%)

Writing Performance

Figure 1. Hypothesized model of the study
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Table 1. Distribution of respondents

Variable Categories Frequency Percentage
Gender Male 330 66.0%
Female 170 34.0%
Age group 18-20 years 190 38.0%
21-25 years 310 62.0%
Subject area  Arts 94 18.8%
Science 106 21.2%
Business 99 19.8%
Engineering 97 19.4%
Education 104 20.8%

were between 21 and 25 years old, reflecting a typical
undergraduate population (see Table 1 for demographics).

Measures

The participants completed validated instruments assess-
ing Writing Performance (WP; Tao & Yu, 2024),
Perfectionism (PERF; Zi & Zhou, 2000), Self-Efficacy
(SE; Teng et al., 2018), and Writing Motivation
(MOT; Luo, 2020). All items were rated on a five-point
Likert scale ranging from 1 (strongly disagree) to 5
(strongly agree).

Writing performance (WP)

The Self-Reported Writing Proficiency Scale (Tao & Yu,
2024) was employed to assess participants’ overall writing
performance. This unidimensional instrument comprises
five items (e.g., “I can express my thoughts clearly in writ-
ten English”). In the present study, the scale demonstrated
acceptable internal consistency, with a Cronbach’s alpha
0f 0.79.

Perfectionism (PERF)

This study employed the 27-item Chinese version of the
Frost Multidimensional Perfectionism Scale (Zi & Zhou,
2006), covering five core dimensions: concern over mis-
takes (CM; 6 items; e.g., “If I can’t do as well as others,
it means I am an inferior person”), doubts about actions
(DA; 4 items; e.g., “Even when I do things carefully, I
often feel that I haven’t done them quite right”), parental
expectations (PE; 5 items; e.g., “My parents set very high
standards for me”), personal standards (PS; 6 items; e.g.,
“I expect myself to achieve more in my daily work or
study than most people do”), and organization (OR; 6
items; e.g., “It is very important to me to be organized
and systematic”). Based on Zi and Zhou (2006), CM,
DA, and PE were categorized as indicators of negative
perfectionism, whereas PS and OR were categorized as
indicators of positive perfectionism. In the present study,
the scale demonstrated satisfactory internal consistency
across all dimensions, with Cronbach’s alpha coefficients
of 0.904 for PS, 0.906 for OR, 0.896 for CM, 0.842 for
DA, and 0.880 for PE.

Self-efficacy (SE)

The Second Language Writer Self-Efficacy Scale (Teng
et al., 2018) comprises 20 items on three core dimensions:
linguistic self-efficacy (LSE; 7 items), which pertains

to confidence in using language accurately and flu-
ently efficacy (e.g., “I can write compound and complex
sentences with grammatical structure”); self-regulatory
efficacy (SRSE; 6 items), which reflects the ability to
plan, monitor, and revise one’s writing effectively (e.g.,
“I can think of different ways to help me to plan before
writing”); and performance self-efficacy (PSE; 7 items),
which captures the perceived capacity to meet academic
standards and audience expectations (e.g., “I can master
the writing knowledge and strategies being taught in writ-
ing courses”). In the present study, the Cronbach’s alpha
coefficients for the LSE, SRSE, and PSE were 0.910,
0.899, and 0.916, respectively.

Motivation (MOT)

The English Writing Motivation Questionnaire used in
this study was adapted from Gardner’s Attitude/Motivation
Test Battery (AMTB). The measure comprises 22 items to
assess motivation related to writing tasks in two dimen-
sions: intrinsic motivation (IN; 12 items), which reflects
learners’ internal interest in and enjoyment of writing (e.g.,
“I am very interested in English writing”), and extrinsic
motivation (EM; 10 items), which captures motivation
driven by external rewards or pressures, such as aca-
demic grades, parental expectations, or anticipated career
benefits (e.g., “I practice English writing to improve my
writing scores and achieve high marks in exams”). In
the present study, the Cronbach’s alpha coefficients were
0.946 for IN and 0.935 for EM, indicating excellent
reliability.

Procedure

The study was approved by the Ethics Committee of
Universiti Putra Malaysia (JKEUPM-2024-437). All par-
ticipants provided informed consent and were assured of
voluntary participation and data confidentiality. All proce-
dures performed in studies involving human participants
were following the institution’s ethical standards and were
by the 1964 Helsinki declaration.

Data analysis

Descriptive statistics and correlation analyses were con-
ducted using SPSS 29.0. Structural Equation Modeling
(SEM) was employed via AMOS 29.0 to test the
hypothesized mediation model, in which self-efficacy and
motivation served as mediating variables. Path coefficients
were estimated using bootstrap resampling with 5000
iterations, and 95% confidence intervals were applied to
examine the significance of the mediating effects.

During the preparation of this manuscript, the authors
employed GPT-4 (OpenAl) as a language-support tool.
The AI was used exclusively for language polishing and
improving clarity of expression. No Al tool was used
for data analysis, result interpretation, or drawing conclu-
sions. All outputs from the tool were critically reviewed,
edited, and verified by the authors to ensure accuracy
and appropriateness.
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Table 2. Descriptive statistics and correlation matrix among variables

M SD 1 2 3 4

5 6 7 8 9 10 11

0.352%* —0.333** —0.347** —0.372%*% 0.312** 0.598** 0.709**
0.335%¥* —0.320%* —0.304** —0.296%* 0.328** 0.348** 0.337** 0.306**
0.329%* —0.325%* —0.264** —0.297** 0.295*%* 0.370** 0.384** 0.398** 0.626**

1.PS 3.140 1.006

2.CM 3.037 1.010 —0.446**

3.DA  3.023 1.003 —0.372** 0.560%**

4. PE 2.967 1.004 —0.481** 0.719%* 0.727**

5.0R  3.117 1.021 0.732%* —0.381** —0.336** —0.421**

6. LSE 2997 0.989 0.355%* —0.347** —0.387** —0.381** 0.326**
7.SRSE 3.002 1.002 0.347** —0.371** —0.375** —0.403** 0.323** 0.686**
8.PSE 2992 1.018

9.1IN 2.965 0.970

10.EM 2949 0.970

11. WP 3.020 1.011

0.429%* —0.396%* —0.365%* —0.424** 0.383** 0.385%* 0.384** 0.385%* 0.419** 0.390**

Note. **p < 0.01.

Table 3. Direct effects

Hypothesis Paths Estimate C.R. D
Positive Perfectionism — 0.176 3.076  0.002
H1 ..
Writing Performance
Negative Perfectionism — —0.165 —2.964 0.003

Writing Performance

Results

Descriptive statistics and correlations

Table 2 presents the descriptive statistics and correlation
coefficients for the primary variables of the study. The
results reveal statistically significant correlations among
all dimensions of positive perfectionism, negative per-
fectionism, writing self-efficacy, writing motivation, and
English writing performance.

Direct effects of perfectionism on English writing
performance

Prior to testing the indirect model, this study examined
the direct effects of perfectionism on English writing
performance. As shown in Table 3, the structural equa-
tion modeling results revealed that positive perfectionism
exerted a significant positive effect on writing performance
(B = 0.176, p = 0.002), while negative perfectionism
had a significant negative effect on writing performance

(B=—-0.165, p = 0.003), thereby supporting Hypothesis 1.

Self-efficacy and motivation mediation

A mediation model was constructed with perfection-
ism (positive and negative) as the independent variable,
self-efficacy and motivation as mediators, and English
writing performance as the dependent variable. Standard-
ized coefficients for the structural paths are presented
in Figure 2. The model demonstrated a good fit to the
data: CMIN/DF = 2.389, NFI = 0.969, IFI = 0.982,
CFI = 0981, TLI = 0.972, RMSEA = 0.053,
RMR = 0.055.

As shown in Table 4, the indirect effect analysis
demonstrated that self-efficacy significantly mediated the
relationship between both positive and negative perfec-
tionism and writing performance. Specifically, positive
perfectionism exerted a significant positive indirect effect
on writing performance through self-efficacy (3 = 0.044,

p = 0.006, 95% CI [0.010, 0.087]). In contrast, negative
perfectionism exerted a significant negative indirect effect
through self-efficacy (B = —0.061, p = 0.006, 95% CI
[—0.113, —0.017]).

Furthermore, motivation significantly mediated the
effects of perfectionism on writing performance. Posi-
tive perfectionism was positively associated with writing
performance through increased motivation (§ = 0.095,
p < 0.001, 95% CI [0.045, 0.155]), whereas nega-
tive perfectionism was negatively associated with writing
performance through reduced motivation (B = —0.068,
p < 0.001, 95% CI [—0.123, —0.025]). These results
support Hypothesis 2, indicating that both self-efficacy
and motivation singularly mediate the relationship
between perfectionism (positive and negative) and writing
performance.

The joint mediating effects of self-efficacy and motivation
In addition to demonstrating that self-efficacy and
motivation singularly mediate the relationship between
perfectionism (positive and negative) and writing perfor-
mance, this study also constructed a composite mediation
model that incorporates both self-efficacy and motivation.

As presented in Table 5, the results demonstrated
that positive perfectionism exerted a significant posi-
tive effect on writing performance through the joint
mediation of self-efficacy and motivation (B = 0.138,
p < 0.001, 95% CI [0.075, 0.212]). Conversely, nega-
tive perfectionism exerted a significant negative effect on
writing performance through the joint mediation of self-
efficacy and motivation (B = —0.129, p < 0.001, 95% CI
[—0.207, —0.066]). These results provide strong support
for Hypothesis 3.
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Figure 2. Path coefficients of the hypothesized model

Table 4. Indirect effects

o
Hypothesis Paths Estimate D 95% C1
Lower Upper
Positive Perfectionism — Self-Efficacy — Writing 0.044 0.006  0.010  0.087
o Performance
Negative Perfectionism — Self-Efficacy — Writing —0.061 0.006 —0.113 —-0.017
Performance
Positive Perfectionism — Motivation — Writing 0.095 <0.001 0.045  0.155
Performance
Negative Perfectionism — Motivation — Writing —0.068 <0.001 —-0.123 —0.025
Performance
Table 5. Indirect effects
()
Hypothesis Paths Estimate D 95% C1
Lower Upper
3 Positive Perfectionism — Self-Efficacy & Motivation— 0.138  <0.001 0.075  0.212
Writing Performance
Negative Perfectionism — Self-Efficacy& Motivation —0.129  <0.001 —-0.207 —-0.066
— Writing Performance
Discussion associated with adaptive behaviors such as persistence and

The results of this study reveal significant direct effects
of both positive and negative perfectionism on the writing
performance of EFL learners. Specifically, positive perfec-
tionism was found to be a significant positive predictor of
writing performance, while negative perfectionism exerted
a detrimental effect. These findings align with the Dual-
Process Model of Perfectionism proposed by Slade and
Owens (1998), which distinguishes between positive and
negative perfectionism. Although both types of perfec-
tionism may produce similar outward behaviors, their
underlying motivations, emotional states, and cognitive
processes differ substantially. Positive perfectionism is

constructive goal pursuit, while negative perfectionism is
linked to maladaptive tendencies including anxiety and
avoidance. Consistent with previous studies (Gunyakti
Akdeniz et al., 2024; Osenk et al., 2020; Stoeber &
Otto, 2006), the current findings highlight the multidi-
mensional nature of perfectionism: positive perfectionism
fosters higher goal pursuit and greater effort investment,
whereas negative perfectionism is more likely to result in
procrastination, heightened anxiety, and writing burnout.
This indicates that positive perfectionism can serve as a
motivational resource that promotes students’ persistence
and goal attainment, thereby increasing the likelihood
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of superior performance in writing tasks. In contrast,
individuals with negative perfectionism may experience
performance deficits during writing tasks (Chen et al.,
2022; Flett & Hewitt, 2002; Jia et al., 2025; Rezaei-Gazki
et al., 2024).

A further contribution of this study is the identifica-
tion of self-efficacy as a mediator between perfectionism
and writing performance. This result supports Ban-
dura’s (1986) Social Cognitive Theory, which emphasizes
the pivotal role of self-efficacy in shaping individuals’
behavioral outcomes. Students with higher self-efficacy
demonstrated greater confidence in their ability to com-
plete writing tasks and achieve academic standards, which
is consistent with findings from previous studies in EFL
contexts (Kong & Teng, 2023; Teng, 2024; Teng & Teng,
2024). Learners with positive perfectionism tended to
exhibit high self-efficacy, enabling them to regulate emo-
tions, persist through difficulties, and ultimately perform
better in writing tasks (Bandura, 1997; Kozlowska &
Kuty-Pachecka, 2022). Conversely, students characterized
by negative perfectionism were more prone to exces-
sive self-criticism and fear of failure, which weakened
self-efficacy and produced self-doubt, anxiety, and disen-
gagement (Madigan, 2019).

The findings also demonstrate that motivation serves
as a mediator in the relationship between perfectionism
and writing performance. The results indicate that positive
perfectionism was associated with higher levels of intrinsic
motivation, which, in turn, enhanced writing performance.
This finding is consistent with Self-Determination Theory
(Deci & Ryan, 2000), which suggests that individuals who
engage in writing out of personal interest or a desire for
self-growth tend to produce creative and higher-quality
work. Conversely, negative perfectionism was more likely
to be driven by extrinsic motivation, such as fear of failure
and external evaluation pressure. Although such motiva-
tion may drive short-term engagement, it is unsustainable
and more likely to result in burnout, anxiety, and poorer
writing outcomes over time (Ma, 2024).

Importantly, this study underscores the joint mediating
roles of self-efficacy and motivation in the relationship
between perfectionism and writing performance. The
identification of a joint mediating pathway underscores
the importance of addressing both belief systems and
motivational states when seeking to support student writ-
ers. These results indicate that positive perfectionism
strengthens belief in one’s writing ability and sustains
motivation, thereby enhancing writing outcomes. In con-
trast, negative perfectionism undermines students’ belief
in their potential for success and diminishes their desire
to strive, ultimately leading to writing burnout, reduced
engagement, or poor performance. These results reinforce
previous evidence emphasizing the importance of self-
efficacy and motivation in shaping writing performance
(Sakinah et al., 2025; Zhang, 2024).

Implications

This study is theoretically significant because it high-
lights the mediating effects of self-efficacy and motivation
in the relationship between perfectionism and writing
performance. It emphasizes the importance of viewing

writing competence as a multi-dimensional construct and
demonstrates how it is influenced by psychological and
contextual factors. The findings provide deeper insight
into the processes involved in writing achievements in
EFL contexts.

This study supports the hypothesized relationships
among perfectionism, self-efficacy, motivation, and writ-
ing performance, while also uncovering the underlying
mediation mechanisms. The findings highlight that writ-
ing performance is influenced by perfectionism both
directly and indirectly through self-efficacy and motiva-
tion, thereby advancing our understanding of cognitive and
motivational factors in writing research.

From a pedagogical perspective, students with higher
levels of self-efficacy and motivation are more likely
to transform their perfectionist tendencies into improved
writing performance. Thus, a key priority should be to
develop a supportive learning environment that enhances
student engagement and self-efficacy, ultimately promot-
ing writing success.

Classroom-based interventions should primarily aim
at enhancing students’ self-efficacy through constructive
feedback and opportunities for mastery experiences. In
addition, the application of motivational strategies, such
as focusing on task relevance and goal-setting, can sus-
tain students’ interest in writing, both intrinsically and
extrinsically (Mikami, 2017). At the policy level, curricu-
lum designers are suggested to consider advancing the
integration of psychological and motivational support into
English writing programs (Rahimi, 2024).

Limitations and future directions

Despite the valuable contributions, this study has several
limitations. First, the usage of self-reported measures may
have introduced response bias, as participants tended to
over- or under-report their abilities. Future studies should
incorporate objective assessments, such as performance-
based tasks or teacher evaluations, to validate self-reported
data. Second, the cross-sectional design restricts causal
interpretations. Longitudinal research is recommended to
explore how these relationships develop over time. Third,
the exclusive focus on Chinese undergraduate students
limits the generalizability of the findings. Comparative
studies across diverse cultural and educational contexts
are needed to examine the interaction between perfec-
tionism and writing performance. Finally, to gain a more
comprehensive understanding of writing success, future
research should explore additional psychological factors,
such as resilience, stress management, and metacognitive
writing strategies.

Conclusion

This study provides evidence that both positive and nega-
tive facets of perfectionism influence writing performance.
Self-efficacy and motivation were found to mediate the
relationship between perfectionism and writing perfor-
mance in the EFL context. These findings highlight the
importance of encouraging positive perfectionist behav-
iors while mitigating the detrimental effects of negative
perfectionism. The practical implication for educators
and policymakers includes the need for targeted support
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that balances the pursuit of academic excellence with
the promotion of students’ emotional well-being. Stu-
dent counselling and academic development services for
improved writing performance should focus on strength-
ening learners’ self-efficacy and fostering both intrinsic
and extrinsic motivation to enhance writing success. In
summary, this study not only confirms the direct role of
self-efficacy in enhancing writing performance but also
highlights its mediating role in transforming perfectionist
tendencies into constructive outcomes.
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